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Abstract 
The aim of this study was to investigate the problems faced by the novice teachers and the effect of novice teachers' collective 
work on their teaching practices. A total of 10 novice teachers from six secondary schools was selected from three states in 
Malaysia. Generally novice teachers faced various problems in their teaching practices as well as their involvement in collective 
work. Consequently to what extent the actual need gained by the novice teachers from collective work was a crucial aspect. Since 
majority of novice teachers were lacking of social skills, this study aimed to explore how they collaborated effectively with other 
teachers under school context. A set of structured interview questions was used as an instrument. The findings revealed that 
novice teachers involved in a wide range of collective work such as curriculum, extra-curricular, school events, courses and inter-
school activities, specifically in their subject area. Results also indicated that most of the novice teachers were comfortable to 
participate in collective work either voluntary or compulsory. Classroom management was an important criteria in determining 
good teaching practices. Discussions and formal interactions with colleagues were the best collective work that helped to 
overcome the problems and embraced their teaching practices.  
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1. Introduction 
The role of a teacher in this modern, globalised and materialistic age is increasing complex and challenging. 
Teachers who work closely on matters of curriculum, pedagogy within subjects and instruction find themselves 
better equipped for actual situation of classroom tasks. Therefore, collective work plays an important role in the 
success of effective teaching and learning (Tomlinson, 2004). According to Pederson and Yager & Yager (2010), 
becoming a highly qualified teacher in today's educational system is depending on how well teachers work together 
with their principals and colleagues. Through collective work, teachers explore the potential to practice more 
effective decision making as a skill for supporting acquisition of additional professional knowledge and skills. 
Teachers usually work in organizations such as schools which are inherently collective (Grangeat & Gray, 2007; 
Alexander, 1984). Meaningful and extensive collective work is taking place in schools regardless the size, type and 
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location. Each teacher values the insight, problem sharing, analysis and action planning offered by their colleagues 
(Rogers, 2004). Thus teachers' collective work is always important to maintain and secure high quality teaching, 
effective use of resources and improve the standards of learning as well as achievement. In addition, school 
reformation depends on teachers who are dedicated, committed and accountable for students' progress.  
Many novice teachers enter the profession with ideals, high expectations and a determination to be effective 
teachers of their students' learning (Roffey & Rogers, 2004). However the first year of teaching is especially 
stressful as novice teachers face the emotional challenges of adapting to a new workplace and colleagues 
(Stansburry & Zimmerman, 2000; Roffey & Rogers, 2004). Therefore experienced teachers can be a great source of 
strength to share beneficially and constructively suggestions that help to develop a sense of self-efficacy and self-
confidence among the novice teachers in their teaching practices. A collaborative school culture among the teachers 
would support novice teachers to draw upon knowledge of subject matter, curriculum, learners, educational context, 
pedagogical content and general pedagogical knowledge as they work to ensure that there would be an improvement 
on students' achievement. 
2. Problem statement 
Many if not all teachers experienced classroom control problems, particularly at the initial stage of their teaching 
career (Charles & Senter, 2008; Dean, 2005; Noor Mala, 1998). Despite efforts to help novice teachers to succeed, 
many still experienced problems, ranged from feelings of isolation to lacking of support from experienced teachers 
and supervisors (Lunenburg, 2011). Collective work or collegiality breaks the isolation of the classroom and brings 
career rewards and daily satisfactions. Unfortunately in actual school situation, most teachers especially novice 
teachers work out of sight and sound of one another, plan and prepare their lessons and teaching materials 
individually (Inger, 1993; Marshall, 2009). Novice teachers have to struggle on their own to solve their instructional, 
curricular and classroom management problems (Inger, 1993). 
Novice teachers need to face a myriad of challenges in their workplace, this including an increasingly diverse 
student population and lack of support or mentoring (Hover, Stephannie, Yeager & Anne, 2004). To deal with a 
culturally diverse student population is a working condition that can add to the work pressure and workload of 
novice teachers. Under Malaysia context as a multicultural society, novice teachers are lacking of sociable skills and 
interactions with colleagues. Therefore researchers wonder whether novice teachers can collaborate effectively with 
other teachers within the school culture that led to the desire of the researchers to look into it in-depth. 
 Effective teaching practices can be a daunting experience for novice teachers such as how to make the most 
productive use of resources and create a positive learning environment for every student in the classroom (Dean, 
2005). The most critical problems that encounter in teaching practices by novice teachers are adapting themselves in 
the real situation, managing students from different background and language deficit of students (Bartell, 2005). 
Hence researchers would like to explore whether the existing collective work occurring in school will be able to 
assist the novice teachers to overcome the problems. 
Novice teachers are instantly bombarded with various problems and situations that they have not anticipated such 
as adapting oneself in the real situation, encounter problems in handling different background of students and did 
not acquire sociable techniques in dealing with their colleagues. It is indeed a great challenge for novice teachers to 
deliver quality teaching which promotes effective learning to ensure that the teaching practices that have been done 
in the classroom is relevant to individual educational needs. A mechanism to support novice teachers is needed to 
assist them to work collaboratively in an integrated culture. 
3. Objectives of the study 
The aim of this study is to examine novice teachers' collective work and its implication in their teaching 
practices. 
(a) To identify the involvement of novice teachers in their collective work. 
(b) To investigate the actual need gained of collective work among the novice teachers. 
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(c) To explore the problems faced by novice teachers in their teaching practices. 
(d) To examine the implications of novice teachers' collective work in their teaching practices.  
4. Methodology of the study 
A qualitative design is chosen in this study to gather in-depth understanding of respondents' perspective 
(Creswell & Clark, 2007). This study is carried out in three states in the northern region of Peninsular Malaysia, 
namely Kedah, Penang and Perak state. By using purposive sampling, a total of six secondary school (two from each 
state) is selected. There are 10 novice teachers who have less than two years of teaching experiences after 
graduation from university or teaching training institutions with approximately equal number of respondents from 
each state (3-3-4) are the study respondents. 
Interview questions is a single type of instrument utilized in this study to collect data. An interview is the most 
prominent data collection tool in qualitative method as it is a very good way of accessing people's perception, 
definition of situation and construction of reality (Punch, 2009). This instrument is adopted from an intact 
instrument developed by Tang (2011). Appropriate permission for using this instrument has been obtained. This 
instrument comprised of 10 questions, other than collecting the personal background of novice teachers, the major 
concern is to examine problems faced by them in their teaching practices, the need gained of collective work and its 
implications of collective work to enhance their teaching practices. 
A pilot study was carried out to check on the validity and reliability of the instrument. A panel of three lecturers 
from a teaching training institutions in Penang state who obtained doctorate qualification and have more than 10 
years of teaching experiences help to validate the instrument. On top of that, researchers also carried out the 
reliability test upon nine novice teachers from the three states respectively who would be excluded from the actual 
study. 
The actual study is carried out on one-to-one basis interview and made up of 30 to 50 minutes. Firstly, 
researchers would create a conducive atmosphere and develop rapport (Lichtman, 2006) to motivate the respondents 
to communicate freely and willingly. No voice recording is taken to ensure respondents feel safe to talk and express 
opinion. Researchers need to take note the major points made in order to capture respondent's actual words 
(Puvenesvary et al., 2008). Additional techniques such as probing of personal opinions and values are used to elicit 
rich information. Mixed mode of two languages either in English or Malay prior to respondent's convenience and 
literacy level. Content analysis is used to analyze data.    
5. Results 
The results addressed five key aspects consist of novice teachers' involvement in collective work activities, 
problems faced and assistance gained by novice teachers and implications of collective work in their teaching 
practices. Results revealed that novice teachers participated in various aspects of collective work in schools 
including curriculum, extra-curricular and interschool activities. In addition, they involved directly in their core area 
tasks like being subject panel, majority as ordinary members, some as committees and only one exceptional case as 
the panel chairman. Nine out of the 10 respondents have attended courses organized by the state educational 
department, district educational office or in-service courses at school level. Likewise formal and informal 
discussions with colleagues while preparing assessment and teaching aids are the other ongoing curriculum activities 
indicated by the respondents. Besides, respondents also involved in various extra-curricular activities such as sports 
and games, clubs and uniform units. School events like cross country competition, speech day, Parent and Teacher 
Association annual meeting, staff meeting, sport day and also inclusive in their collective tasks. 
Respondents indicated that they participated in collective work either vertically or mixed of vertically and 
horizontally. Only three respondents responded that they have to get involved in collective work which is 
compulsory whereas the rest of them can accept any task assigned to them either compulsory or voluntary. 
All the respondents indicated that they are experiencing different problems in their teaching practices. However, 
the most critical problem that they dread of is the classroom management, specifically while handling students from 
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weak classes. Communication and student motivation are another problems faced by novice teachers to understand 
students with different ethnic and background. There are seven respondents who confronted problems while 
implementing effective strategies in their teaching practices. Four out of the 10 respondents are having difficulty 
with their content knowledge especially when they are assigned to teach the subjects which are not their option 
during their pre-service training. 
All respondents gained support and assistance from experienced teachers and administrators through their 
guidance and discussion ranged from sharing of ideas, effective strategies used in teaching as well as marking 
scheme. However, only one respondent obtained guidance through observing other teachers teaching. Undoubtedly, 
all the novice teachers considered effective classroom management is the key to assist them in their teaching 
practices. Additionally, eight of them felt that active participation of students play a vital role whereas seven of them 
revealed that effective communication and teaching strategies to achieve learning objectives is equally important in 
good teaching practices. 
The results of this study revealed that discussion and informal interactions with colleagues helped them to 
overcome their problems and thus enhance their teaching practices. Furthermore, improving classroom management, 
motivating and enhancing communications with students, applying creative and effective strategies are several ways 
suggested by the respondents to make students more concentrated in their studies. In conclusion, collective work 
helps novice teachers to develop their confidence in their teaching career.   
6. Discussion 
The nature of collective work of teaching is more than an individual task performed in isolation. Typically, 
novice teachers are assigned to handle various aspects of work tasks in school either voluntary or compulsory. This 
is coherent with Grangeat & Gray's concept (2007), collective work exists in different dimensions, functions and 
modes as well as always overlapping each other. As novice teachers are still lack of experience in the real world of 
teaching, they may face problems during the first few years of teaching. Thus support and assistance gained from 
experienced teachers would enable novice teachers to develop capacity for critical self-reflection on teaching 
practices (Stansbury & Zimmerman, 2000).  
Finding showed that classroom management is the most critical problem in teaching practices is paralleled with 
the past researchers' findings like Charles & Senter (2008), Burden & Bryd (2007), Rogers (2004) and Noor Mala 
(1998). Problems related to lacking of knowledge in communications with students and students' motivation found 
to be in line with the results of past researchers who indicated that novice teachers are lacking of understanding on 
students' culture and interests (Mutton, Hagger & Burn, 2011), students' self-motivation (Charles & Senter, 2008; 
Burden & Bryd, 2007).   
Results from this study highlighted that novice teachers are able to overcome many problems faced in their 
teaching practices by participating in collective work added with support gained from experienced teachers and 
administrators encompassed managing classroom, applying effective teaching strategies and building up 
constructive communications with students. This finding reinforced the Work Process Knowledge Model by 
Boreham, Samurcay & Fischer (2002) which emphasizes creating and sharing knowledge need teamwork and 
collaboration to promote corporate effectiveness and professional knowledge.  
7. Conclusion 
Different dimensions, functions and modes of collective work takes place and overlaps in schools. Various 
problems faced by novice teachers is an undeniable fact. Thus the overall aim of collective work is to build novice 
teachers autonomous ability to prioritize the challenging aspects of teaching. Though a mechanism of collective 
work which emphasizes on novice teachers gain input in the process of participation in collective work which in 
return produce output of better quality that consequently helps to enhance effective teaching practices manageably 
made the effort worthwhile.   
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